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At Our Lady of Lourdes reading is at the heart of our school and central to our
children’s learning; it is also integral to the wide opportunities that we provide. We
believe that all pupils can achieve their full potential in reading, both for pleasure and
in their comprehension and understanding. We do not put ceilings on what pupils can
achieve and we do not hold pre-conceptions about any pupils’ ability to make progress.
We provide a curriculum that is literacy and language rich in order to open doors for
our children’s futures. We believe that through reading, pupils will have a chance to
develop culturally, emotionally, intellectually, socially and spiritually. We feel that
reading enables pupils both to acquire knowledge and to build on what they already

know.

Characteristics of a Reader

Excellent phonics knowledge and skills

Fluency and accuracy in reading across a wide range of contexts
throughout the curriculum.

Knowledge of an extensive and rich vocabulary.

An excellent comprehension of texts.

The motivation to read both for study and for pleasure.

Extensive knowledge through having a rich and varied range of texts.

IMPORTANT. IF YOU
KNOW HOW T0

READ, THEN
THE WHOLE

WORLD OPENS UP
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High quality phonics teaching is at the heart of early education, securing the crucial
skills of word recognition that, once mastered, enable children to read fluently and
automatically. Once children are fluent readers, they are able to concentrate on the
meaning of the text and make the shift between learning to read and reading to learn.
Reading is seen as a skill so essential to access the world around them.

In school we follow the Sounds-Write programme to teach phonics. We aim to ensure
that all children are fluent readers by the time they leave KS1 and have a love and
enjoyment of reading. All adults involved with teaching phonics have attended a 4-day
training programme on the delivery of Sounds Write. Our reading scheme in Reception
and Year One is entirely decodable, using Sounds-Write texts and Phonics Dandelion
Readers.

SOUNDS-WRITE

How does the programme work?

The programme is designed to support children to learn that letters are symbols for

sounds, so that when they see the letters:
<m> <a> <t> they say and hear /m/ [a/ [t/
The four key concepts the children learn are:

1. Letters are symbols that represent sounds
Sounds can be spelled using 1, 2, 3 or 4 letters
The same sounds can be spelled in different ways

The same spelling can spell different sounds.




The three key skills children need to master are:
1. Blending
2. Segmenting

3. Phoneme manipulation

We use phrases such as:

In this word.

If this was..this would be..

This can spell..what else can it spell?
Say the sounds and read the word.
Where should children be at this point?
Where are they going to next?

What sounds do children know?

How can | help at home?

There are lots of resources out there to support parents and carers.

Sounds Write website

https:/ /www.sounds-write.co.uk/



https://www.sounds-write.co.uk/

Reception




Children in Reception begin with the Initial Code where they practice all 3 key skills
while learning the 1:1 sound-spelling correspondence and securing their understanding
of key concept 1.

This builds trust in a truly reversible system, enabling them to decode and encode a
wide range of words and sentences.

At first, children learn to read and write simple on syllable words with a cvc structure.

Complexity of word structure systematically builds up so that children apply their code
knowledge to monosyllabic words with up to 6 sounds.

Initial Code

Unit Skills Knowledge

To segment, blend and Core Conceptual
manipulate sounds in

words with the structure:
cvce
CvC Sounds can be
CvC represented by
CvC spellings with one
CvC letter
CvC
CcvC Some spellings are
written as double
consonants
VCC and CVCC The focus here is on

2 consonants in final
position 3- & 4-sound
words

ccve

2 consonants in initial
position 4-sound word

No new code. teaching the skills to
mastery level

CCCVC, CCVCC and
CvCCC

3 adjacent consonants 5;
sound words

CCVC, CVCC, CCVC
& CCCVCC

Some spellings are
written with two
different letters

sh ch th ck wh ng q & u




Initial Code App

It is called Initial Code by Sounds~Write Ltd. There is a free version of the app with

some sample lessons and a full version available to buy too. The app offers a variety of

activities to develop the skills of segmenting and blending, word reading and writing

and some sentence reading and writing. The app has been designed to introduce the

sound-spelling correspondences in the Initial Code of the Sounds~Write program.
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Children in Reception will be read with and to on a daily basis using the phrases linked

to the Sounds~Write program.

Top tips

Choose a quiet time to read with your child
Make the reading experience enjoyable

Be positive

Regular practice ‘little and often’

Talk about the books

Expose children to a variety of different reading materials e.g. books, comics,

magazines etc.




ecommended Reads for Reception
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Year One

Sometimes the smallest
things take up the most
room in your heart.
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Once the Initial Code has been mastered, children continue to practice all 3 key skills
whilst learning Extended Code. Extended Code explores key concepts 2, 3 and 4.

Learning of the Extended Code is a lifelong process as we all continue to develop our

understanding of this code when we encounter new words! While learning the
Extended Code children read and write monosyllabic and polysyllabic words at an age
appropriate level.

Extended Code

Unit Skills Knowledge

Core Conceptual

Sound /ae [ Tst spellings A sound can be
represented by more
Sound fee [ 1st spellings than 1 spelling

A spelling can
represent more than 1
sound
A sound can be
To spell and read Sound /oe | 1st spellings represented by more

words than 1 spelling.
containing the
target sound.
To manipulate

alternative Sound /er [ 1st spellings A sound can be
sounds in and Sound /e / represented by more

out of words. Sound [ow/ than 1 spelling.

A spelling can
represent more than 1
sound
A sound can be
Sound /oo [ Tst spellings represented by more

than 1 spelling.

Spelling
<ea>

Spelling
<o>

Spelling
<ow>

Sound [ie /
Sound /oo |
To spell and read (as in book)

words . A spelling can
.. Spelling
containing the represent more than 1
<oo>

target sound. sound
To manipulate
alternative Sound fu /
sounds in and

out of words

A spelling can
represent more than 1
sound

Spelling

<ou>




A sound can be
Sound s | represented by more
than 1 spelling

A spelling can
represent more than
1 sound

Spelling
<s>

Sound /I /

A sound can be

Sound /or | 1st spellings represented by more

Sound /air/ than 1 spelling

Sound [ue /

Skills Knowledge

Core Conceptual

A spelling can
represent more than 1
sound

Spelling

<ew>

To spell and read
words containing

the target sound. To Sound /oy |/ A sound can be

manipulate Sound far | represented by more

alternative sounds in Sound /o / than 1 spelling.

and out of words. A spelli
f Spe”mg spe |ng can

represent more than 1

<a>
sound

By the end of Year 1 children will be expected to:

Word Reading

>
>

Read aloud books that are consistent with developing phonic knowledge

Respond speedily with the correct sound to graphemes for all 40+ phonemes including,

where appropriate, alternative sounds for graphemes

> Read accurately by blending sounds in unfamiliar words containing
» GPCs that have been taught

> Read CEW with some fluency and begins to notice unusual correspondences between

spelling and sound and where these occur in a word

Read words containing known GPS and —s,-es, -ing, -ed, -er and —est endings
Read words of more than one syllable that contain known GPCs

Read words with contractions

Begin to take account of punctuation when reading

Begin to use context clues to help reading for meaning

Re-read books to develop confidence, fluency and expression




Comprehension

> Listen to and discusses a wide range of poems, stories and non-fiction at a level
beyond which can beread independently

> Link what they hear or read to their own experiences

Retell stories they have read, heard and discussed using appropriate vocabulary
> Talk about what is read to them, taking turns and listening to others and expresses
opinions based on these
Explain understanding of what they have read
Talk about particular characteristics of different types of stories
Talk about the significance of the title and events_

Make inferences on the basis of what is read

Discuss word meanings, making links to known words

Make simple predictions

Retell, using significant events and main points in sequence

Learn and appreciate rhymes and poems and can recite some by heart

VVV VY VY YVYVY

Read texts, making sense and correcting inaccurate reading

Phonics Screening Check

The phonics screening check is a check of your child’s phonics knowledge. It takes
place in June. The phonics screening check contains 40 words divided into two
sections of 20 words. Both sections contain a mixture of real words and pseudo-words.
Pseudo-words are words that are phonically decodable but are not actual words with
an associated meaning. They are included in the check specifically to assess whether
your child can decode a word using their phonics skills.

Top Tips

> Make listening to your child read part of your daily routine
> Read aloud to your child
» Get them involved

» Talk about books, stories and words

> Read all sorts of books.




ecommended Reads for Year 1
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Year Two

“Promise me you’ll
remember you are
BRAVER than you
believe, STRONGER
Atﬂan you seem,
SMATER than




Children in Year 2 will continue to work through the Extended Code

Unit Skills Knowledge

Core Conceptual

22 Spelling A spelling can
represent more than

1 sound

23 Sound /oy / A sound can be

24 Sound /ar / represented by more

25 To spell and read Sound
words containing ound /o | than 1 spelling.
A spelling can

2 the target sound. To Spelling represent more than

manipulate <a>
. . 1 sound
alternative sounds in

and out of words.

<ew>

Sound [ae | more spellings
Sound /d /
Sound /ee | more spellings _
Sound Ji | than 1 spelling.
A spelling can
represent more than
1 sound

A sound can be

represented by more

Spelling
<y>

Sound /oe | more spellings
Sound /n |
Sound /er/ more spellings
Sound Jv [
Sound /oo | more spellings
Sound [j /
Sound /g /

A sound can be

represented by more
than 1 spelling.

To spell and read

words containing
the target sound. Spelling
To manipulate <g>

A spelling can
represent more than
1

sound

alternative sounds

in and out o
f A sound can be

Sound /f/ represented by more
than 1 spelling.

words

A spelling can
represent more than
1 sound

Spelling

<gh>

Sound /m/

Sound /or | more spellings
Sound /h /

Sound [k /
Sound /r | A sound can be

Sound /t / represented b more

Sound /z / than 1 spelling.
Sound /eer/




By the end of Year 2 they will be expected to:

Word Reading
> Apply phonic knowledge and skills consistently to decode age-appropriate texts

accurately and without undue hesitation

Sound out unfamiliar words accurately, without undue hesitation

Automatic decoding, using phonics, is embedded and reading is fluent
Recognise and effortlessly decode alternative sounds for graphemes

Read accurately words of two or more syllables, containing known graphemes

Recognise and effortlessly decode most common exception words

YV V V V VY

Read most words quickly and accurately, without overt sounding and blending,
when they have been encountered frequently

Read words containing common suffixes

Read age-appropriate texts with fluency and confidence

Notice when reading does not make sense and take appropriate action

Begin to use expression and intonation to engage a listener, when reading aloud

YV V V V

Self—correct and re-read to make ensure fluency and meaning

Comprehension

Ask and answer questions about books read and shared

Regard reading as a pleasurable activity

|dentify sequences of events in texts and offer simple explanations of how items of
information relate to one another

Demonstrate familiarity with, and can retell, a wide range of stories, fairy stories
and traditional tales

Recognise and understand the different structures of non-fiction books that have
been introduced

Share favourite words and phrases, and clarify the meaning of new words through
discussion, and by making links to known vocabulary

Learn and recite a repertoire of poems by heart, using appropriate intonation to help
make the meaning clear

Demonstrate understanding of what is read independently, or listened to, by
drawing on own knowledge, and information and vocabulary provided

Construct meaning whilst reading independently, self-correcting where the sense of
the text is lost




Make inferences on what has been read

Ask and answer questions appropriately, including those based on inference of what
is said and done

Make predictions on the basis of what has been read so far

Participate in discussions, offering opinions and explanations about books, poems
and other materials

Exercise choice in selecting books

Tips

Read to and with your child

Choose a variety of texts

Talk about books, stories and words

Don’t be afraid to re-read

Keep practicing phonics




Recommended Reads for Year 2

The ReaderTeacher Top100 Recommended Reads for Year 2




Key Stage Two

In Key Stage Two, teachers use the National Curriculum 2014 to help them plan their
reading sessions to provide their children with age-related expectations. Reading
teaching is integrated into each school day as much as possible. Children are taught

reading using a combination of approaches:

Shared reading - whole class in specific reading sessions or embedded within writing

teaching sequences.

hole Class Reading -, this focuses on specific skills needed for comprehension.

XIndividual reading — all children will bring a book home daily and it is expected that all
hildren will read at home. Reading will be recorded in the child’s Home Reading Diary.

hildren will develop their comprehension skills using 8 key areas: understanding words in
ontext; retrieving and recording information from a text; summarising the main ideas of a
ext; making inferences from details within a text; predicting what may happen next;
dentifying how information is related; explaining how meaning is created through choices of
ocabulary and making comparisons between different texts.

op Tips for supporting reading in Key Stage 2

Listen to your child read
Encourage reading for pleasure
Listen to audio books

Talk about books and stories
Read for a purpose

Read aloud to and with your child

VV YV VY VY

Most importantly Don’t give up




Year Three

It’s no use to
go back to

because | was

a different
person then.

- Lewis Carroll




3y the end of Year 3 children are expected to:

ord Reading

>
>
>
>

Read a range of texts with fluency, understanding and expression

Talk about different strategies that can be used to help make sense of reading
Begin to select the most effective strategy

Self-correct without prompting when necessary

omprehension

A\

YV V V VY

>
>
>
>
>
>
>
>

Read silently for longer periods of time

Read for a range of purposes

Check reading makes sense

Talk about their understanding and tries to explain the meaning of words in context
Read and discusses a variety of text types

Talk about personal likes and dislikes of books read and, when prompted, can support
these views and opinions with reasons

Ask questions to improve understanding of the text

Infer reasons for action and events

Identify words and phrases used to create mood and tension

Offer reasons for authors’ choice of vocabulary

Begin to summarise what has been read

Pick out key points when sequencing fiction

Offer explanation for layout or organisational features used within a text

Make comparisons between stories and between non-fiction texts comparing like with

like

> |dentify some different forms of poetry

Prepare poetry to be read aloud




ecommended Reads for Year 3

Top 100 Recommended Reads for Year3
forages7-8+
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Year Four

You have brains in your head. You have feet in your shoes.
You can steer yourself any direction you choose.
You're on your own. And you know what you know.

And you are the one who'll decide where to go.

- Dr.Seuss




By the end of Year 4 children are expected to:

Word Reading

> Read most words effortlessly at a speaking pace

» Use knowledge of phonics, root words, suffixes and prefixes to determine
pronunciation and meaning of unfamiliar words

> Read further common exception words noting unusual correspondences between
spelling and sound and where these occur in words.

> Read aloud with appropriate volume

Comprehension

Read a wide range of fiction and no- fiction, including poetry.

Talk confidently about a wide range of books read, retelling narratives,
summarising information and offering opinions

Talk about themes and conventions when discussing books
Understand the different reasons for reading — for pleasure / to find
information, for example

Use the structure of books to navigate around texts

Select books based on own reading experiences and preferences

Talk about known authors

Read independently with sustained concentration

Offer inferences and predictions and explains rationale behind these, referring to

the text as appropriate

|dentify how language, structure and presentation contributes to meaning
Recognise different forms of poetry

Prepare poems and play-scripts to be read aloud and performed showing
understanding of intonation, tone and volume

Talk about their own reading and reading choices




ecommended Reads for Year 4

s S
it | g

THE

MATILDA

KRIMOLEKRAY

'\;-_ iy T
4 Rl PODKIN
A 4 Oxne-EAR
an

‘-’REAL-L\FE. ;
MYSTERIES %




Year Five

Above all, watch with
'glittering eyes the whole
world around you because
the gfeatest secrets are

" alwaus hidden in the most
unliRely places. Those
who don’t believe in ...
magic will never '
find it.

-Roald Dahl




By the end of Year 5 children are expected to:

Word Reading

> read aloud with appropriate volume and expression to make meaning clear to
the audience

Comprehension

Read an increasingly wide range of books

Select books based on reading experiences and knowledge of books
Distinguish between fact and opinion in non-fiction reading

Explain the effect and impact of author viewpoint

Discuss author’s use of language for impact and effect using technical terms
(figurative language, similes, imagery, analogy, metaphor etc.)

Begin to make comparisons across and between books

Begin to show the influence of reading in writing

Build up a repertoire of poems that are known by heart

Prepare poems and plays to read aloud

>
>
>
>
>
>
>
>
>




Recommended Reads for Year 5
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Year Six

“A person’'s
a person

no matter how
small.”

fx

-Dr.Seuss




By the end

Word

of Year 6 children are expected to:

>

>
» D

Reading

Read con identltg rfluentlfL..J and e Jlfortlesslg a range oil age-
te texts including novels, plays; poetry; non-fiction,
ggre ce and text books.

termine meaning of new words by applying knowledge of root

words sljjlxes an O{IXGS
Demonstrdte a e intonation, tone gnd volume when

reading anud plays and poetrg to make meaning clear to the
audiente.

Comprehension

Y V

> R
>
>
>
» D
>
>
>
>
>

Demonstrate a positive attltude to reading by frequently reading for
Eeasure doth ction and non-fiction.

ea and nstrate ami |a |t%1 with a wide range of books,
inc udlnrg HI ends and tra |t|ona| tories, modern iction and
|ctaop om |terargqher|tage and booksf

raditions).
Recommend books to others based on own reading preferences,
ﬁIVIn reasons or c oice.

a wide ran Qf poetr heart. . .
Exp ain how Ian struc u , and presentation, can contribute
to the meanln a text _ .
|dentify theme d convention demonstratlnﬁ throu%h discussion
and comment, understanding of their use in a d acros3 a wide
ran eo wrltlng
oh contextual evidence to make sense what is read, and
Eartlapate in dlscu55|on to exE ﬁ)re wor s with' different mednin s
omment on how language, including figurative anguage is us
ontribute to mean nﬁ
Ma es comparisons within and across different texts.
Draw inferences such as inf errlaﬂJ f ers’ eelln s, thoughts and
Sti

rom other cuIt res and

motivesfrom their actions~ an |an ence W|th evidence.
Make d|ct|ons ba ed on det

|denti key etails t at support main | eas, an use them to
summdrise content drawn om more than one paragraph.




Recommended Reds for Year 6
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Additional Resources

Reading Plus

Reading Plus is an adaptive reading solution that integrates comprehension,
vocabulary, motivation and reading efficiency into one programme. Reading
Plus is used across KS2 to engage and support children with their reading it
assesses efficiency, but also measures and increases motivation and

comprehension.

Lifelong
Reading

Xia

exia

Lexia helps more learners read, write, and speak with confidence. We provide
science of reading-based literacy solutions that support every student and
educator. With a comprehensive suite of professional learning, curriculum, and
embedded assessment solutions, Lexia helps schools connect educator
knowledge with practical classroom instruction to accelerate literacy gains.




Terminology
Blending

This involves hearing sounds and being able to merge them together to make a
word.

Segmenting

This involves hearing a word and splitting it up into the separate units Of sound. This

is sometimes called sound talking.

Consonant

"z are known as

The letters: b, c, d,]f g, hj, kI, mn pgrstvwx
consonants.

Vowel

The letters: a, e, i, o, u are known as vowels.
CvcCC

Words made up Of consonant, vowel, consonant and consonant are known as
CVCC words. For example: cart/ sand/ milk. These words ma also include
digraphs. For example 'shells’ is a CVCC word. CCVC Words made up Qf consonant,

consonant, vowel and consonant are known as CCVC words. For example: stop/
trim/ flick.

Split spelling

A split spelling is where another letter comes in between the two vowel letters of the

grapheme. For example: a_e as in the word sale/ o_e as in the word role/ i_e as in

the word pile.

Homophone

Two different words are homophones if they sound exactly the same when pronounced.




Figurative language

Figurative language uses words and ideas to suggest meaning

Guided reading

Guided reading is a reqular, time-tabled session in which teachers work with a small

number of children in the classroom to analyse a text in detail, making sure each child can

read each word and discussing meaning of the text with them.

Inference

A conclusion reached on the basis of evidence and reasoning.

Prediction

Prediction is using evidence from a text to say what may happen next, what events may

unfold or how a character may behave

Summarising

Telling the most important parts of a text, in your own words, in a much shorter way




